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Abstract 
 
With government schools all over India either closing down or struggling to remain afloat,              
the role of the local community has become increasingly important — both in terms of               
enrolling their children in these schools as well as in terms of catalysing school improvement.               
When Mantra4Change began to work with government schools under our Project for Active             
Cluster Engagement (PACE), the community — comprised of parents, local government           
bodies, School Development and Management Committee members, as well as local           
businesses — was one of our foremost stakeholders. Upon realising that working with a              
single public school was neither sustainable nor effective because of the large variance in              
student numbers and available facilities, our approach was to work on a cluster level,              
empowering groups of schools to work with and for each other towards collective             
improvement. Our intervention works with members of the community to empower them to             
push for better education for their children. While PACE currently works with five clusters in               
Bangalore, this case study explores the impact of our ongoing intervention in one such              
cluster, Chandapura, where the community has come together to drive school improvement.  
 
Notes  
 
PACE - Project for Active Cluster Engagement. 
HM - Headmaster/mistress. 
FESL - Formal Education System Leader: government-appointed educational functionaries at          
the cluster level. 
CTL - CLuster Transformation Lead: members of the field team of Project for Active Cluster               
Engagement. 
SDMC - School Development and Monitoring Committee: government-mandated committee         
of elected representatives working for school improvement; includes students, community          
members, and school leaders. 
CRP - Cluster Resource Person: government-appointed instructional leader for the cluster. 
CRC - Cluster Resource Center: government-mandated space with common resources for           
cluster-wide activities and/or events. 
CAM - Cluster Academic Meeting; government-mandated professional development        
workshops for teachers to be held 5 times a year. 
System Leadership - leadership style that focuses on collective improvement rather than just              
individual development; in clusters, this includes HMs, CRP or teachers who are interested in              
developing all schools together. 
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Introduction: 
 
Just six kilometers from Bangalore’s silicon valley is a small town called Chandapura. Home 
to around 10 government-run schools, there are scores of families living in and around 
Chandapura who engage in daily-wage work for sustenance. In their pursuit of a meal a day 
and a roof over their heads, each family member contributes to the labour – whether it is 
building construction or farming lands. Among these families, particularly those belonging to 
migrant communities, are children who have had a disrupted or interrupted education. In 
many cases, these families often do not see the possibility of these children returning to 
school in the near future. 
 

How severe is the problem of low enrolment in government schools? 
 
In Anekal, a town not far from Chandapura, the Mantra team was in conversation with 
parents about enrolling their children in the nearest government school when the following 
conversation between one of our teachers (T) and the parent (P) happened:  
 
T: Is your child enrolled in a school right now? 
 
P: Yes, yes, he is. 
 
T: But it’s a school day today and your child is here with you. Why is that? 
 
P: Oh, my sister and her kids are visiting for about 15 days, so we had him take off for a 
few days so he could spend some time with them. 
 
It was only through a perchance conversation with the parent’s sister that the team found 
out that she had been living in the same space for the last 8 years with her children who, 
like her brother’s son, had never seen the inside of a school.  

 
For a few years, Chandapura’s government schools remained in a state of stagnation: they 
had low enrolment numbers, teachers, and school administrators were largely unmotivated, 
and schools struggled to build a reputation in the community. Despite Chandapura’s 
substantial migrant population, migrant children were not enrolled in school. The cluster had 
a total of 1123 enrolled students (data from 2018-19), despite a capacity for a far larger 
number, with two schools having as few as 30 and 35 students each.  
 
Community engagement was almost nonexistent: activities like the enrolment drive and 
summer camp had zero participation from the community, barring a few members of the 
Gram Panchayat. Even for high-profile events like the Pratibha Karanji, a cluster-level 
cultural events competition, only about 4 members of the community came forward to 

2 



 
 

sponsor prizes, while average parent attendance at parent-teacher meetings across schools 
was only 20%.  
 
Within schools, too, student performance outcomes were low. Take, for example, this 
graphical representation of students’ reading levels across different grades for English (Level 
X indicates that the child could not read alphabets).  
 
 

 
Fig. 1. Student Assessment using ASER tools - English Fluency. Figure shows different reading levels 

of Grades 1-8 
 
A quick glance reveals that nearly 25% of students in grade 6, 7, and 8 cannot read simple 
words in English. Overall, Chandapura showed low student outcomes, low morale, and a 
disconnect between the various stakeholders in the cluster. 
 
Only a year later, however, something had changed in Chandapura. The cluster seemed to 
be taking charge of its own improvement. By February 2019, the community was deep in 
preparation for an upcoming enrolment drive to enrol dropped out and unenrolled children in 
the schools.  

Members of the community and the School Development and Management Committee 
(SDMC) approached the Purasabhe office, requesting donations for the banners and 
pamphlets that would be circulated in the community before the enrolment drive. Gram 
Panchayat contributions amounted to 7,500 rupees, while members of the SDMC contributed 
about 3,500 rupees to enrolment drive efforts. These funds were used not just to promote and 
market the drive, but also to buy snacks, water, and caps for the students. Every single SDMC 
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in the cluster would go on to send representatives on the day of the drive, to work with the 
children as they marched and chanted slogans. 

 
Fig. 1. Students march in the enrolment drive. 

Members of local government —such as Mrs. Manjula, then the Councilor of Chandapura — 
met with school headmasters to discuss their strategy for the drive. Whether it was charting 
out the geographical routes or discussing how the non-availability of the RTE law this year 
could make the drive even more effective, the Chandapura community was immersed in the 
preparation for the drive. Parents, too, were involved in the drive. About 59 parents from the 
community took the initiative to contribute their time and effort on the day of the drive, 
making sure the children were safe and that the rally proceeded smoothly. In the weeks after 
the drive, schools began to see a rapid rise in enrolment. 
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Fig. 2. Chandapura enrolment data 

The total number of students in the cluster increased from from 1123 to 1164. While two 
schools continued to see a decline in their enrolment numbers, every other school saw an 
increase in the number of students enrolled.  
 
The results of the drive were both a cause for celebration and further inspiration: school 
teachers and administrators, pleasantly surprised by the increase in enrolment and overall 
high morale, were already beginning to plan how the next enrolment drive would go.  

So what changed? From disconnected and uninvolved members tied only geographically, the 
community of Chandapura — supported by the CRP and the Mantra team — came together 
to identify a problem and take decisive steps to address it. Together, these stakeholders 
showed a willingness to help lift government schools up and push for a better education for 
their children. 
 
But this story is only a small snippet of a larger change in the cluster —and its teachers, 
parents, and students — enabled by PACE. To understand the full import of this event in the 
academic and overall improvement of Chandapura as an educational cluster, we need to 
understand the key challenges and constraints that PACE was born out of — and, more 
importantly, how various stakeholders were able to believe in and eventually drive our 
intervention in their cluster.  
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What is PACE?  

After working in low-fee private schools for a few years, when Mantra4Change began to 
work with government schools in early 2017, we were faced with challenges of a different 
kind and scale. The Project for Active Cluster Engagement (PACE) was born out of the 
realization that private schools and public schools functioned very differently, and thus 
needed very different intervention programs. We quickly learned that working with a single 
public school was not sustainable or effective: government schools needed 
systemically-rooted intervention from a higher level. 

Our research pointed us towards the cluster — the second smallest unit, right above schools               
in the education system, where a group of schools are connected geographically and             
administratively in a structure that allows them to share resources and work together for the               
improvement of all the schools in the cluster. A cluster — like Chandapura — generally               
comprises of 10-15 schools. Each cluster has a Cluster Resource Person (CRP) appointed             
every 3 years, whose role includes overseeing the academic and administrative functioning of             
the cluster. However, both existing research and our own primary research revealed several             
problems in the structure. We arrived at our core problem: ineffective functioning of the              
cluster. We also identified five causes that are primarily responsible for ineffective clusters: 
 
 
 
 

 
 
 

 
 
 
 
 
 

 
 
Based on these causes, we developed a theory of change that enables a cluster to function 
as a distributed school. What are the changes that have to happen in the cluster that will lead 
to or enable the effective functioning of cluster as distributed schools? The answer to this 
question is represented in the following image.  
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Fig. 3. PACE Theory of Change 

 
Let’s break down this image: we begin by positioning the Formal Educational System             

Leaders (FESL) at the beginning of the improvement journey. Only when they realise that              
improvement is needed in the cluster will they be more willing to take efforts towards cluster                
improvement and/or enable other stakeholders to engage in cluster improvement. In the            
example of the enrolment drive, HMs and teachers needed to first realise the need for a                
cluster-wide enrolment effort before they could plan for it or engage the community in their               
efforts. Early successes from FESL attempts, then, go on to strengthen their beliefs and              
motivate them to keep engaging in cluster improvement projects or activities. 
 
The FESL engaging in cluster improvement would further enable two cycles of changes: 
 

1. Teachers attempt cluster improvement. Examples of this could include teachers          
across schools engaging in CAMs, leading a math support group for a group of              
schools in the cluster, or engaging the community in school/cluster improvement.  
 

2. A parallel cycle of change sees the community getting involved in cluster            
improvement. Examples are the Gram Panchayat contributing resources for cluster          
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improvement projects, the SDMC functioning effectively and the community         
engaging in cluster improvement projects.  
 

When these two cycles of changes go through many iterations, there emerges a culture that 
promotes collaboration in the cluster. As stakeholders begin to lead this improvement 
themselves, the cluster begins to function as a distributed school, meeting the goal of PACE. 
 
 

Needs Assessment and our Cluster Transformation Rubric: 
 
How do we track the cluster’s progress? How do we decide when a particular cluster               
should start working on enrolment or community engagement? The answers to these            
questions depend on the cluster’s needs at the beginning of the intervention. Thus, our first               
step as part of PACE is to carry out an initial needs assessment of the cluster.  
 
The needs assessment is based on our Cluster Transformation Rubric (Annexure 1). The             
rubric was born from an imagination of a cluster’s improvement journey. In partnership             
with Shikshalokam, we formed descriptions for the stages that a cluster will undergo from              
the point where the sense of cluster as distributed school is completely “lacking” to              
becoming a “mature” cluster. The stages in this improvement journey are: Lacking,            
Emerging, Proficient, and Mature. In this sense, the cluster rubric functions as our result              
framework.  
 
The needs assessment is aligned with the particulars of this journey rubric, so that our               
initial assessment may help us place the cluster correctly and track its progress over time.               
Thus, in Chandapura, our first step was to immerse ourselves in the cluster, and understand               
the schools and the specific challenges stakeholders faced in the context of Chandapura.  
 
Our assessments and observations showed us low student outcomes, low community           
engagement and a disconnect between the various stakeholders in the cluster — as seen in               
the beforemath of the enrolment drive. However, it also showed us that there were a few                
members of the Gram Panchayat who showed a willingness to work towards school             
improvement. This complemented an active body of leaders as well — block and cluster              
officials — who were active and motivated to put in the work to improve schools and                
learning outcomes. This data helped us design our strategy of work in the cluster. 
 
At the end of the 3-year PACE intervention, we aim to have helped the cluster reach the                 
“Proficient” stage. 
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Drawing from the cycles of change, we also created journey progressions for how we would 
enable change in the cluster. In the domain of community, for example, below is the journey 
we envisioned. 
 

Fig. 4. Journey Progression - Community 
 
 
PACE in practice: 
 
Based on the outcomes we wanted to achieve and the data we had gathered during our initial 
needs assessment, we began to work with our stakeholders in Chandapura cluster. Our work 
with the community took three forms: 
 

1. Leveraging Motivated System Leaders: During our initial assessment, we had 
identified that the Cluster Resource Person as well as some members of the Gram 
Panchayat were motivated to work together for school improvement. Riding on the 
primary and common concern of enrolment, and accompanied by certain motivated 
teachers and HMs, we began home visits for students who had dropped out of school. 
The visits were not only a good way for us to understand and connect with the parents 
of dropout students, but also to involve certain active community members and 
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teachers in the process of re-enrolling students. Leveraging this initial support and 
interest helped us launch what would become one of our biggest strengths in the 
Chandapura community: Samudaya Sangama Committee, or a meeting of community 
leaders. 
 

2. Introducing and Strengthening Structures: A large part of the PACE approach is 
instituting certain structures and processes within the cluster so as to enable the 
stakeholders to take ownership of their schools and cluster. Some structures already 
exist: the SDMC, for example, or PTM. Our role in both of these cases was to 
strengthen these structures. Through individual conversations with members and 
discussions with school teachers and HMs, the SDMC began to operate on a 
need-based basis. The revival and strengthening of the PTM structure, similarly, came 
from two things: our rapport built up with the parents during the home visits, and the 
motivation of our teachers and HM to engage the community meaningfully.  
 
Apart from these, we also introduced new structures to the cluster. System leadership, 
for us, was the key to sustainability — if our stakeholders from the schools and the 
community could collectively make decisions for all the schools, then PACE would 
have successfully enabled the cluster to become a distributed school. To this end, we 
began the system leadership group Kaluvina Kalpavruksha in the cluster, comprised 
of HMs, teachers, members from the SDMC, as well as parents. The group currently 
meets regularly and discusses infrastructural and academic issues facing the school, 
which they prioritize and address.  
 
Another major structural change in the cluster is, of course, the Samudaya Sangama 
Committee. This structure enabled active members of the community to meet with 
each other and take collective action on areas such as out-of-school children (OOSC) 
and fundraising for cluster-wide events. 
 

3. Bringing Change through Projects: The enrolment drive is a good example of a 
project in PACE — it is a student-focused, cluster-wide initiative that requires the 
contribution of various stakeholders. We have a list of other projects like the 
enrolment drive for the stakeholders to work on throughout our intervention; projects 
include a summer camp (both curricular and extra-curricular) based on student needs, 
Cluster Academic Meeting (CAM) improvement, and the revival of the Cluster 
Resource Center, which is a space for teachers and community members to come 
together.  
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Fig. 5. A pictorial representation of all the activities undertaken in the last year. 

 
To better understand the impact of this approach on the cluster, we explore below a few 
stories of change — each story showing how we leveraged existing resources, created 
structures and processes for stakeholders to thrive and sustain, and helped them channel their 
contributions toward a larger purpose through cluster-wide projects.  
 
The Samudaya Sangama Committee 
 
This committee is ultimately the story of a collective power driving cluster transformation. 
The committee consists of parents, School Development Monitoring Committee (SDMC), 
members of Gram Panchayats, and alumni of the schools in the cluster. While we had already 
helped these community leaders collaborate with each other at various points in the last year, 
being part of the committee gave them the time and space to meet and discuss their ideas.  
 

 
Fig. 6. Members of the community gather in the CRC 
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The drive to contribute to schools was visible even in the first meeting, where 17 members 
from around the community inaugurated the structure. Members assembled at the 
Government Higher Primary School, Chatrakane, Chandapura, where Ms. Veena, the current 
Councilor, took the members through the agenda for the meeting: the recap of community 
contribution in the previous year, cluster-level achievements, student progress, the 
responsibility and action of bringing back out of school children and a discussion about 
Cluster Development Plans. Each stakeholder then took turns discussing the various agenda 
points, and the committee acknowledged need to collaborate on ideas. By the end of the 
meeting they had made an action plan for priority tasks that needed to be completed in the 
cluster. 
 
This was a new experience for the community of Chandapura, but the Samudaya Sangama 
Committee members have proven to be committed to cluster improvement — even before 
they formed an official committee. Their contributions have ranged from fundraising for 
sporting and Pratibha Karanji events to approaching the GP and Purasabhe to discuss issues 
at schools. During the summer camp, they raised a total of 43,510 rupees from the 
community, and went on to raise 23,000 rupees for the Pratibha Karanji event — both 
events in which there was virtually no community involvement just a year ago. One of 
the community leaders has even provided a teacher to Ramasagar school to teach a 
co-curricular activity twice a week.  
 
Many members of the Samudaya Sangama have also joined the Kaluvina Kalpavruksha, 
where they work directly with HMs and teachers. The Samudaya Sangama Committee 
continues to meet regularly and plan for cluster improvement initiatives, with our field team 
now only providing occasional logistical or planning support. 
 
Parent-Teacher Meetings 
 
It is not always easy for teachers in Chandapura to interact regularly and meaningfully with               
parents. Most of the parents are migrant workers from different parts of the country, and the                
majority of them are daily wage laborers or in informal sector jobs, which often provide little                
to no job security or benefits. As a result, parents are not able to give too much attention to                   
the education of their children.  
 
Beginning with our ‘home visits’, where we met parents to understand their perspectives, we              
built a strong relationship with many parents around the cluster. Our field team kept in touch                
with the community over a long period of time, taking their feedback to the schools, and                
encouraging them to get involved in the functioning of schools. Through a continuous follow              
up process that lasted about 2 months, we worked with the teachers from all the schools to                 
hold a Parent Teacher Meeting in September. Parents were invited through circulars sent             
through the children, calls and text messages from teachers as well as from our field team.                
The turn out was bigger and better than anyone had foreseen; because of the context that                
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parents had gained, and their discussions with the field team, the parents were able to see why                 
their attendance at the PTM mattered. 
 

 
Fig. 7. A Mantra field team member visits homes in Chandapura. 

 
Most importantly, the interaction between parents with teachers happened organically:          
teachers were able to convince parents about their role and contribution in their children’s              
education. In GLPS Lakshmisagara, many parents suggested that PTMs should happen every            
month despite their schedules and fixed a date for the monthly PTMs. One of the parents took                 
responsibility for reminding everyone else and increasing attendance. In GLPS Banahalli, a            
teacher mentioned the issue of water supply to the toilet. One of the parents who came to the                  
meeting had a friend who could do this work — as a result, this plumbing job that had been                   
pending for two months was completed within 4 days of the meeting.  
 
Teachers were surprised by the huge attendance numbers. When they asked parents how they              
made it even with their working schedules, a few said they took permission from employers,               
while others had taken a day off and scheduled their work on the day after the meeting. One                  
parent said, “Private schools call PTM every month and many employees take leave or              
permission, we took courage for this time to ask.” It turned out that a few employers had also                  
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encouraged some parents to attend PTMs. In some schools, teachers had found out from their               
students when their parents were home and made sure to schedule it at that time of day. 
 
The most important part of the event was that the home visits, started by our field team, had                  
led to a space where the parents and teachers could begin to trust and interact with each other.                  
In other words, this was a shift of responsibility — from us to the schools themselves. The                 
PTM attendance numbers reflect this surge in parental involvement: starting with an            
average cluster-wide PTM attendance rate of 20%, Chandapura had nearly doubled it            
within a year, landing at 36%. 
 
Summer Camp 
 
The summer camp in Chandapura— organised in partnership with Haadibadi, an organisation 
that conducts performance art workshops with students — was a way to expose students of 
the cluster to the world of performance art. This was the first time that students in 
Chandapura had had the chance to formally partake in a large-scale theatre production. The 
play, called Saavirada Ramayana, was a twist on the Ramayana and reimagined some key 
moments in the epic through the perspectives of other characters. 
 
The opening activities were geared not just toward students, but also toward parents. The idea 
was to engage the parents and help them understand the value of play and performance for 
students. For students, each session opened with a music or dance activity, ensuring that their 
interest stayed constant. As rehearsals progressed throughout the summer, parents began to 
come to school simply to watch. This was a significant change for these schools, where 
parents would previously only visit schools if required — for a PTM, for example. But during 
the summer of the play, the parents’ investment in the play only continued to grow. 9 parents 
came forward to offer their support for the event, volunteering to help with logistics on the 
day of the play. A few members of the community even sponsored transportation to the 
venue, as well as snacks for the students during their rehearsals.  
 
On the day of the play, the turnout was remarkable. Our field team, along with teachers, had 
been contacting parents through WhatsApp, keeping them updated about developments in the 
play, and encouraging them to attend. Teachers from nearby schools even reached out to 
parents whose children were not in the play, inviting them to attend the event.  Parents made 
the long commute from Chandapura to the venue in central Bangalore, turning out in huge 
numbers to support their children. There were about 500 attendees at the venue, consisting of 
members of the Gram Panchayat, the Block Education Officer, department heads, members 
of the SDMC, and all the parents of the performing students.  
 
The play thus became not just a way to expose students to performance and communication 
skills, but also a way to involve parents in a school event that they could connect with and get 
excited about.  

14 



 
 

 
 

 
Fig. 8. Students act in Saavirada Ramayana. 

 

 
Fig. 9. A student in Saavirada Ramayana. 
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One parent, whose daughter had been part of the play, said, “I felt very happy to see this 
Rangasadagara event. My daughter’s performance is amazing. When I [saw] private 
schools children I get upset, because my child is going to government school. But now I 
understand one can give competition to government children!”  
 
Parents left the event filled with pride for their children and excitement about the possibilities 
of a government-school education for their children. 
 
Story Takeaways 
 
These three stories illustrate the kind of impact that a motivated and active community can 
create for schools. They also provide a window into understanding what factors have helped 
them engage with the process of cluster improvement to this extent. From the perspective of 
designing a program that enables the community to become an active participant in school 
improvement, we found four factors to have particularly helped in achieving our impact: 
 

1. A time and space for members to interact: With the various committees that came into 
being in Chandapura, and as the Cluster Resource Center was revived, the community 
saw the opportunity and space to interact and brainstorm with each other. The success 
of their journey with these committees illustrates the importance of an established 
time, structure, and space for meetings. After the structures were instituted, scattered 
acts of support for schools became one cohesive strategy that the community worked 
on and executed together.  
 

2. Agency: The community meeting structures are designed for members themselves to 
prioritise the cluster’s problems and be the ones prioritizing to choose what problems 
they want to tackle, and how. This means that they are invested in the problems, and 
are committed to the solutions, as the case of Chandapura has indicated.  
 

3. Awareness of key roles: Regular home visits worked as a strategy primarily because 
our field team was able to make parents feel heard. Part of the disconnect between the 
community and schools in the cluster was that both perspectives remained separate. 
When our field team provided the opportunity to bring parents’ perspectives to the 
school, it encouraged the parents to think about their own role in school improvement. 
Another essential aspect of the visits was making parents aware of their own 
importance in their children’s education — a notion uncommon among many parents, 
who believe they have no contribution to make in their children’s education because 
of their own interrupted education or illiteracy. 
 

4. Opening up learning to parents: One of the biggest effects of the summer camp play 
rehearsals was that it managed to captivate the interest of the parents. In a sense, the 
schools were able to share the process of learning with the community — not through 
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reading or writing, but through art and performance, a form of learning much more 
accessible to the larger community. While it was a play in Chandapura’s case, it could 
just as well be a dance or sporting event — schools have the ability to explore these 
forms to create a meaningful connection with the community around them. 
 

Conclusions 
 
One year into PACE, what do the numbers tell us about Chandapura educational cluster— 
especially through the eyes of its community? 
 
Firstly, the community has come together on several occasions during the year to fundraise 
and provide physical support to various cluster-wide events. 
 

Event Community Fundraising 

Rangasadara Event Community leaders raised ₹43,510  

Pratibha Karanji Event Community leaders raised ₹23,000 

Summer Camp 9 parents came forward to support; 
sponsored snacks for students worth ₹3,700 

Enrolment Drive 59 parents came forward to support, local 
government members raised ₹7500 worth of 
supplies 

 
To add to this, PTM attendance has also had an 80% increase — almost doubling the original 
number — an increase aided by teachers and HMs who are reaching out to parents more than 
ever before. 
 
Apart from the mobilisation of funds, there have been 27 separate instances of the HMs 
and the CRP approaching members of the community for resources or support. This 
indicates a significant shift in how the schools see the community: from a place of not 
knowing about the funds that the Gram Panchayat had reserved for education, for example, 
they have moved to being able to leverage not just those funds, but also those of the larger 
community. Moreover, they have also begun to seek other forms of support from the 
community, and are more open to collaborating with parents. The community, in turn, has 
also begun to share their resources and perspective with the schools. Even in the one year that 
has passed since our intervention began, our role as mediator between schools and parents 
has diminished. 
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Looking Toward the Future 
 
An important consideration when we talk about community is the idea of sustainability. Our 
program aims to have the community work with the teachers, HMs and the CRP to further 
cluster improvement, thus reducing the need for an external actor such as our organisation to 
help facilitate.  
 
To a certain extent, Chandapura’s stakeholders have already begun to work with each other to 
further improvement initiatives, requiring only a modicum of support from us. Teachers at 
schools now actively reach out to parents through WhatsApp for various purposes, marking a 
change from their earlier attitudes of indifference. Schools, in general, have also become 
more comfortable with approaching members of the community by themselves — whether to 
invite them to participate in an event, or to ask for support. Gram Panchayat members now 
brainstorm solutions for problems in schools, and SDMC members have begun to attend 
trainings and workshops. The key goal for PACE in Chandapura — and thus the key 
challenge facing us —  will be to ensure that these relationships and structures continue to 
strengthen over the next two years of the intervention. As schools are already exhibiting a 
change in their mindset towards the community, and the community is more invested in 
school improvement, Chandapura confidently strides into the next two years of PACE. 
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 Annexure 1 
 
Commu

nity  
involve
ment 

Parental 
Involveme

nt in 
School 

(Teachers' 
Role) 

Schools do not 
place much value 
on parental 
contribution to 
learning. 
 
Teachers are 
unaware of 
parental needs 
and aspirations. 
Mandated PTMs 
are held but no 
effort is taken to 
improve 
engagement and 
participation of 
parents. 

The existing 
systems and 
processes within 
the system are 
implemented(thou
gh not necessarily 
in spirit). The 
school makes 
some effort to 
reach out to 
parents. 
 
They make some 
effort to reach out 
to parents to 
improve their 
attendance such 
as notes, 
reminders and 
reports directly 
handed to parents 
but no effort is 
taken to improve 
participation 

Teachers 
understand the 
need and value of 
parental 
involvement in the 
child's school. The 
mandated PTMs 
are held keeping 
in mind the 
convenience of 
parents. 
Informal meetings 
outside the 
mandated PTMs 
are also held. 
School involves 
parents in school 
events such as 
annual day 
celebrations in a 
sporadic manner. 

Teachers 
understand and 
view the 
parent-school 
relationship as a 
partnership with 
aligned goals. 
They are aware of 
parental 
constraints and 
aspirations and try 
to address them. 
 
Those parents 
who can, are 
closely involved in 
school events that 
require their 
support 
like-annual day 
etc. They are 
consistently 
involved in helping 
to resource, 
providing 
expertise if 
required and 
helping to manage 
during the event. 
 
Teachers and 
parents share 
relationships of 
trust and 
reciprocity. School 
reaches out to 
parents for 
support in various 
forms - financial if 
appropriate, 
volunteering for 
supervision, story 
telling, 
extracurricular etc, 
support in 
organising school 
events. 
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Parental 
Involveme

nt in 
School 

(Parents' 
Role) 

Parents role is 
minimal. They 
come to school 
only when 
mandated. 
 
PTMs and other 
school events are 
not well attended. 

Majority of parents 
make an effort to 
attend PTMs to 
comply with the 
mandate. 
 
However 
participation is 
passive, for 
example limited to 
listening and 
accepting 
instructions. 

Parents are able 
to communicate 
with teachers and 
articulate their 
concerns. 
 
They see the 
value of the 
connection with 
teachers and 
make an effort to 
participate in the 
mandated school 
events. 

Parents are 
deeply connected 
to school. PTMs 
are well attended. 
 
They feel free to 
approach teachers 
as and when the 
need arises. They 
feel a sense of 
ownership of the 
school. 
 
Parents 
participate in 
school events in a 
variety of ways - 
volunteering for 
various school 
acitivities and so 
on. 

Understan
ding of the 
community 

Teachers have a 
limited 
understanding of 
the community 
and its 
circumstances. 
 
They have little or 
no contact with 
the community on 
a regular basis. 

Teachers have 
some 
understanding of 
the community 
gleaned through 
sporadic 
particiation in 
community events 
and community 
visits. 
 
They are 
sympathetically 
disposed towards 
understanding the 
community and its 
issues, challenges 
and culture and 
the impact on the 
education of their 
chldren. 

Teachers have a 
good 
understanding of 
the community - 
culture, issues 
and challenges; 
They have good 
relationships with 
the members of 
the community. 
 
They maintain 
relationships 
through 
participating in 
community 
festivals and 
periodic 
community visits; 
especially if a 
child is 
experiencing a 
problem of any 
kind.(Illness, 
difficutly with 
studies, long 
absence, 
problems at 
home) 

Teachers have a 
good 
understanding of 
the community 
and a sense of 
empathy with their 
issues and 
challenges. 
 
They value the 
culture and assets 
of the community 
and this is 
reflected in their 
curriculum and 
their transactions 
in school. 
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Resourcin
g from the 
community 

Contribution of the 
community 
towards schools is 
either absent or 
adhoc depending 
upon relationships 
and 
circumstances. 

Community's 
contribution 
towards certain 
resource needs of 
schools improves, 
but largely 
towards individual 
schools. Some 
instances of 
contribution to a 
cluster or group of 
schools occur, 
driven by a few 
influential 
members in the 
community. 

Schools and the 
community are 
able to aggregate 
needs and 
resources at the 
cluster level. 
 
There is a 
consistent 
contribution to 
schools across the 
cluster - based on 
the cluster needs. 

The schools are 
able to mobilise a 
large percentage 
of resources from 
the community as 
per cluster 
requirement. 
 
Representatives 
of the community 
are involved in 
planning and 
prioritising the 
resource needs. 

Partnershi
ps & 

Networks 

Schools are not 
aware at all or are 
aware of some 
influential people 
and organisations 
in the cluster and 
reach out to them 
in an adhoc 
fashion. 

Schools 
systematically 
create a database 
of influential 
people and 
organisations in 
the cluster. They 
cultivate good 
relationships with 
some of them. 
 
These persons 
contribute to the 
schools' resources 
in a consistent 
manner; the 
relationships and 
mechanisms are 
informal. 

Schools reach out 
consistenty to the 
network of 
individuals and 
organisations. 
 
There are 
mechanisms in 
place for 
community and 
schools to 
connect. (Example 
regular cluster 
meetings). These 
mechanisms are 
driven by 
CRP/system 
leaders or external 
organisations. 

A strong network 
of partnerships 
exists in the 
cluster between 
schools, NGOs, 
GP members, 
SMC members 
and other 
stakeholders in 
schools. 
 
There are 
effective systems 
for planning and 
communication 
amongst this 
network, led and 
driven by the 
stakeholders in 
school. 
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